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responses in traditional question-and-answer sessions (Bauer & Manyak, 2008; Saunders &  
Goldenberg, 1999). Middle school and high school teachers can improve their students’ 
reading comprehension using approaches such as reciprocal teaching (developing strate-
gies for summarizing, questioning, clarifying, and predicting) and PQ4R (preview, question, 
read, reflect, recite, review). Use of these strategies improves students’ recall and under-
standing of important ideas presented in the text (Omoteso & Sadiku, 2013; Palincsar, 
2003). Explicit grammar instruction and practice (e.g., writing stories, essays, and journals) 
help students of all grade levels develop oral language skills such as vocabulary, knowl-
edge of morphology, syntax, and semantics. To further develop writing skills, middle school 
and high school teachers can improve students’ planning, monitoring, and revision of writ-
ing through modeling, direct instruction of these strategies, and opportunities for practice 
(Bereiter & Scardamalia, 1987; Rijlaarsdam et al., 2012).

Be sensitive to individual differences among students. Rather than explicitly correcting 
language, teachers should focus on supporting language acquisition in all students by ask-
ing questions, clarifying, and expanding on students’ utterances. Open-ended questioning 
helps elicit language participation from students with specific language impairment and 
builds their self-confidence and their competencies in responding to questions (McNeill & 
Fowler, 1996). Teachers also can encourage positive classroom experiences and promote 
language development in students who stutter or exhibit dysfluency by using the guidelines 
summarized in Table 7.5.

In addition, showing sensitivity to the needs of English language learners will promote their 
English language acquisition and improve their academic achievement. Teachers can encourage 

TABLE 7.5  �  Guidelines for Promoting Language Development in Students 
With Dysfluency

EARLY CHILDHOOD TEACHERS 
SHOULD

ELEMENTARY SCHOOL TEACHERS 
SHOULD

Reduce conversational demands on 
children by modeling slow, smooth speech.

Speak with students in an unhurried way.

Maintain eye contact and be patient so 
children do not feel that the teacher is 
uncomfortable talking with them.

Convey that they are listening to the 
content of students’ utterances (rather than 
their grammar) by using appropriate eye 
contact, body language, and feedback.

Avoid telling children to slow down, 
start over, think, or take a deep breath, 
because these indicate that their speech is 
unacceptable, potentially increasing their 
anxiety and dysfluency.

Inform all students to take their time and 
think about their answers rather than 
answer questions in a hurry.

Discourage other children from interrupting 
or trying to finish an utterance for a child 
who is having difficulty talking.

Monitor social interactions so that peers 
do not tease or embarrass a student who 
stutters, and encourage all students to take 
turns when speaking.

Include group singing, choral responses, or 
choral reading in curricula, because these 
provide opportunities for children who 
stutter to participate in fluent speech. Recent 
neurological research has shown that choral 
speech is activated in the brain differently 
from speech that occurs in conversations.

Encourage all students to practice reading 
in pairs (taking turns or in unison) and 
to practice reading their stories at home 
before reading them orally to the class.

SOURCES: Büchel & Sommer, 2004; Scott, 2007; Weir & Bianchet, 2004.

Reciprocal teaching: See 
Modules 11 and 18

Writing skills: See 
Module 11

Culturally responsive 
pedagogy: See Module 18

PQ4R: See Module 11
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